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Foreword

am pleased to present this policy document on Nine
Years of Continuous Basic Education, which is part of a
deep and comprehensive reform agenda long-awaited by
the nation at large.

This major reform makes provision for all students to suc-
cessfully complete nine years of basic schooling. It also
intends to make of the whole child development a reality.
Indeed, we want every learner emerging from the system
to be so inspired as to become a self-motivated individual,
an autonomous lifelong learner, a responsible citizen with
a strong value base and a productive contributor to society.

HON. (Mrs) LEELA DEVI
DOOKUN-LUCHOOMUN
Minister

Unanimity today exists around the fact that the current sys-
tem, with its intense competition, has resulted in a percent-
age of our children not being adequately literate or numerate
despite completing 6 years of primary schooling. Yet, para-
doxically, it is vital for every learner to complete at least sec-
ondary schooling as a foundation for lifelong learning.

The Nine Years of Continuous Basic Education reform
which is built on six major pillars, namely, Curriculum
Change, Innovative Pedagogies, Meaningful Assessment,
Continuous Professional Development, Conducive Learning
Environment and System Governance and Accountability,
has been subject to a number of consultations with a wide
cross-section of stakeholders and other interested parties
in the education sector. These included different Unions,
PTAs, the Federation of Managers and other Managers of
private secondary schools as well as Members of the National
Assembly. Consultations had also taken place in Rodrigues
and the programme has been peer-reviewed by the World
Bank.

It is equally significant to remember that the main con-
cept behind the reform is aligned with the Sustainable
Development Goal 4 which is that of ensuring inclusive and
equitable quality education for all and promoting lifelong
learning.

Hence, by being inclusive and equitable, the new system
takes into consideration the development of knowledge, cer-
tainly, but also of skills and values - in itself a cardinal neces-
sity for sustainable development.

As Minister of Education concerned about the present and
future wellbeing of our learners, I will continue to invest my
efforts in their education and training. My Ministry will also
create stimulating learning environments in which all stu-
dents have the opportunity to reach their full potential.

For we owe it to our children.
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NYCBE: Situating the Context
1.0 Rationale for the NYCBE Reform

Government presented to the nation
its vision for a new Mauritius, one
based on the country’s transformation
“into a truly forward looking, envi-
ronmentally sustainable, economi-
cally vibrant and innovative country
with modern infrastructure, global
connectivity, high skills and technol-
ogy” (Government Programme 2015-
2019). This vision was more explic-
itly presented in the Government’s
Economic Mission Statement — that of
making Mauritius attain high income
country status by 2030.

Achieving this goal will require an
economic model of development that
is socially inclusive and that will
be driven by knowledge, technol-
ogy and innovation. In this model,
the higher education sector is called
upon to emerge as a strong pillar
supporting an economy with robust
growth. However, the supply of high-
ly-skilled human resource to achieve

/.;‘

Vision 2030 will require reforms that
will contribute to improving the qual-
ity and relevance of the current edu-
cation and training system.

The focus will thus have to be on

(i) enhancing the quality of basic
education - low standards of
which being the root cause of
unskilled labour, unemployment
and rising inequality, and

(ii) improving access and relevance
to TVET, including Polytechnic
Education, and higher education
programmes aligned to the eco-
nomic needs of the country.

Moreover, today’s education system
is called upon to prepare our youth
for a society increasingly dominated
by an accelerated pace of technol-
ogy-inspired change, coupled with
new challenges and uncertainties.
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a. Impact of test scores on economic growth

Conditional growth
4

coef = 1.9804387, se = 21707105, t = 9.12

The requirements of the 21st Century
workplace will consequently no lon-
ger be on the basis of what new
recruits know but more likely on
what they can do with what they
know.

Hence, while literacy and numeracy
skills remain important, these will no
longer be sufficient. Our education
system needs to develop a generation
of young adults equipped with the
right knowledge, skills, attitude and
values and with the following core
competencies: critical thinking skills,
adaptability and creativity, ability to
work collaboratively, good commu-
nications skills and fluency in ICT.

Different reports have over the
years highlighted some of the inher-
ent weaknesses of the current system
of education. Briefly put, it is notice-
able that, while there is near univer-
sal enrolment at both pre-primary
and primary levels, a high transition
rate to the secondary level and gen-
der parity in school enrolment, there
is a gap in so far as pupil learning is
concerned.

Conditional growth
2

Conditional test score

-3

In fact, a significant proportion of
children fails to acquire a minimum
level of learning achievement, with
a high percentage of 15 year olds not
reaching the international threshold
of basic skills level. This has resulted
in Mauritius not comparing favour-
ably with its peer upper middle
income countries.

It is a well-known fact that the
national wealth of a country is closely
associated to the skills level of its
workforce. There is a growing body
of knowledge from international stu-
dent assessments that reflects the link
between test scores and economic
growth. The better the performance,
the higher the gains in terms of eco-
nomic prosperityl. The number of
years of schooling is seen to have
little impact on economic growth as
it does not necessarily guarantee that
learning has effectively taken place
(Figure 1). This proves that quantity
alone is not sufficient but it is the
quality of learning that contributes to
economic growth.

b. Impact of years of schooling on economic growth
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Figure 1: Impact of test scores and years of schooling on economic growth
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Mauritius is still wrestling with
issues that were raised many years
ago — the salient one being the
excessive competition generated at
the Certificate of Primary Education
(CPE) examinations that distorts
the sub-sector, distracts attention
from the school-supported over-
all development of the children,
brands for life some learners as
failures and hence marginalises a
significant proportion of our future
human resources.

Equally, while the international
trend has been to shift vocational
education to the upper secondary
level, CPE failures have been can-
alized to pre-vocational education

that does not guarantee a solid foun-
dation for future learning.

Again, despite much evolution in
the TVET sector, it still suffers from
the stigma of a track fit for the aca-
demically less able.

The system now faces a growing
demand for a major improvement
in learner performance and learning
outcomes.

What is needed is a comprehensive
basic education that rids the system
of barriers that hamper smooth pro-
gression to higher levels of learning
and provides all students with the
opportunity to acquire the relevant

UNESCO?’s Basic Education for Africa Program ( BEAP) has this to say:

“Instead of equipping a narrowly selected elite for further academic education, the role ascribed to basic
education becomes that of preparing an entire age group for integration into adult society (life skills, key
competencies and citizenship education), into the world of work (core generic skills) and for further stud-
ies as applicable in a general perspective of lifelong learning (learnability). There is also a need to accom-
modate problem-solving skills, civic and citizenship education, team work and ICT within the curriculum,
as well as international language mastery, and math and science skills.”

Inspiring every child



set of knowledge and skills and atti-
tudes that will guarantee success in
future education and, later, in their
professional lives.

The Nine Year Continuous Basic
Education (NYCBE)2 (also commonly
referred to as the Nine Year Schooling
- NYS) is part of a whole set of reforms
aimed at strategically transforming
the education system.

Thus, it addresses the distortion of
learning that has become common-
place in the system. It eliminates the
instrument that breeds the current
unhealthy competition at an early
age (A+ Grade as a determinant for
entry in National Colleges) and posits
the transformation of perceived elite

secondary institutions into Upper
Secondary institutions.

Hence, in the name of equity, the
NYCBE makes provision for all stu-
dents to complete nine years of basic
schooling that allows them a choice
among multiple pathways for their
progression through the system.

The NYCBE will ensure that all youth
reach at least the basic skills level as
per international benchmark by 2030.
The economic stakes of raising learning
outcomes under the NYCBE reform are
high for Mauritius by virtue of the lat-
ter’s direct positive impact on economic
growth. This is an ambitious but feasi-
ble target. Raising learning outcomes is
thus an urgent priority for the country.

Inspiring every child



1.1 The International Context

The provision of Nine Year
Continuous Basic Education is in line
with the international commitment
to the UN Sustainable Development
Goals, more specifically, Goal 4 on
Education which is to “ensure inclu-
sive and equitable quality educa-
tion and promote lifelong learning
opportunities for all”.

International commitment has also
been taken to achieve the targets of
Education 2030, one of which is to
“ensure the provision of 12 years

— AN
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of free, publicly funded, equitable
quality primary and secondary edu-
cation, of which at least nine years
are compulsory, leading to relevant
learning outcomes”.3

The NYCBE is not a new concept.
Deeply concerned about the quality
of their schooling, many highly devel-
oped countries have the equivalent of
a 9 to 10 year basic education cycle
where a common core curriculum
is offered to all children during this
stage. These countries have replaced
traditional high-stake selective exam-
inations (that restrict progress from
primary to lower secondary educa-

tion) by criterion-based learning

assessments nationally designed

or internationally comparable.

Such a system also postpones

the channeling of students

toward vocational courses

until completion of basic
education.

For Mauritius, this

tradiction with the
policy of compulsory
education till age 16

.I:‘.! A student will legally
not leave the educa-
tion system before the
age of 16 which theo-

| = * ./
“\ER”

retically corresponds to
eleven years of schooling.
The first nine years of these
will be the continuous basic
education cycle that lays down
a solid foundation for success at
the end of the compulsory educa-
tion period and beyond.

Inspiring every child 0




2.0 The Desired Outcomes of Education

-

Central to the reforms — asocially and emotionally well-balanced and self-moti-
in the Mauritian vated individual with a heightened sense of integrity
Education and Training and self-respect, an autonomous lifelong learner con-
system is the inalienable fident in the use of all accumulated knowledge and in
concern for sustainabil- engaging in new ways of creative and critical thinking,
ity. The person emerging thereby acting as a change agent.

from this system will

be capable of living a
fulfilled life as an indi-
vidual, but also aware of

her future role as a citi- — an informed and empowered citizen endowed with the
zen and living up to the right attitudes and values for sound and healthy liv-
variegated responsibili- ing in diversified multicultural settings and societies,
ties arising therefrom. whether in Mauritius or outside, shows appurtenance
to and concern for the community, assumes a staunch

The expectation accord- stewardship of the environment and is an upholder of
ingly is that the young values and beliefs intrinsic to a democratic way of life.

adult emerges from the
new education system as

— a productive contributor to society, demonstrates aptly
the ability to work with new tools, communicates
effectively, works collaboratively in teams and has the
resilience to adapt to constantly evolving work and
social environments and an effective and resourceful
participant in the global economy.

Olnspiring every child



2.1 Overall Goals of NYCBE

The NYCBE reform has both quanti-
tative and qualitative goals.

In the current system, some students
drop out during the early years of
secondary education, with typically
an estimated 28 percent of pre-voca-
tional students failing to make it to
the end of that programme.

The quantitative goal therefore is to
ensure that all children successfully
complete the basic education cycle
and then move on to upper second-
ary via different pathways— general,
vocational, or technical. This would
then open avenues leading to further
and tertiary education.

The qualitative goal of NYCBE is to
equip students with relevant skills
and improve learning outcomes for
all. This is, in fact, a more challenging
goal than simply expanding cover-
age, especially in light of current low
levels of achievement.

The overall goals of NYCBE reform
can thus be summarized as ensuring
that ALL of our children

1. complete 9 years of quality basic
education and achieve relevant
learning outcomes; and

2. successfully complete the sec-
ondary education cycle, whether
General or Technical.




2.2 Specific Objectives of the NYCBE

The Nine Year Continuous Basic
Education is grounded in a holis-
tic philosophy that emphasizes both
greater equity and equality of learn-
ing opportunities to all students for
them to unlock their true potential,
regardless of geographical location or
socio-economic background.

This applies equally to student seg-
ments within the school-going popu-
lation with specific needs, both cog-
nitive and impairment-related, who
require even more support.

The specific objectives of the NYCBE
are accordingly to

1. Equip all students with knowl-
edge, foundational skills and atti-
tudes that will guarantee success
to all in their future learning. This
has to start right from the early
childhood phase.

. Inculcate in all students a set of

of values and a strong sense of
moral responsibility and belong-
ing to the country.

. Promote the holistic and integral

development of learners.

. Provide learning opportunities to

all students, including those with
special education needs, for them
to attain high levels of achieve-
ment according to their abilities
and strengths.

5. Achieve a smooth transition to

and completion of secondary
education.

. Give greater recognition to the

value of TVET in building human
capital that will spearhead the
transformation of the Republic
into a knowledge-based, skills-
driven economy.

élnspiring every child




3.0 NYCBE : Making it happen
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The Nine Year Continuous Basic Education reform adopts
a systemic and holistic approach to the transformation of
the education system. More specifically, there are six driv-
ing forces that are essential to the emergence of a better
learning system. Mutually supportive and inter-related,
these forces have to be mobilised and factored in concur-
rently so as to have the desired impact on the teaching and
learning process.

Thus, the NYCBE reform agenda rests on a careful align-
ment of 6 fundamental pillars, namely,

Curricular Change

Innovative Pedagogies

Assessment

Continuous Professional Development
Learning Environment

System Governance and Accountability

Inspiring every child



3.1 Six Fundamental Pillars

3.1.1 Pillar 1:
Curricular Change

The curriculum as the instrument
that translates desired outcomes of
education into school programmes
will be so designed as to be compre-
hensive and well-balanced, spanning
over nine years of study to ensure
continuity in learning.

Because all children have to be sup-
ported in their acquisition of basic
competencies, the curriculum will
recognize and accommodate the
diversity in learner abilities, aptitudes
and interest and also make space for
learners needing special support.

All learners will follow the same
curriculum over the nine year
period.

As importantly, the curriculum will
provide for learning experiences that
cater for the holistic

development of learners. These will
enhance their creative and expres-
sive capacities as well as their social
and emotional well-being. They will
equally shape their personal and
social identity while reinforcing a
strong sense of civic responsibility,
entrepreneurship skills, environmen-
tal awareness and developing the
spirit of teamwork and instil the
value of excellence.

Greater emphasis will be laid on the
acquisition of higher order skills that
are at the core of problem-solving
and critical thinking capabilities.

The Curriculum will establish learn-
ing standards to be achieved at each
grade level against which learning
outcomes will be assessed.




3.1.2 Pillar 2:
Innovative Pedagogies

Implementing the NYCBE will
require innovative pedagogical
approaches where teaching is cur-
riculum-driven and not assessment-
driven, as is currently the case. In
the name of equity, pedagogies will
have to respond to diverse learners
and their diverse learning needs and
paces.

Teaching strategies will shift from the
directive to learner-centered ones,
such that learners get to be engaged
in the learning process, become self-
directed and autonomous and are
involved in active and collaborative
learning.

Also, at a time when technology
and e-learning resources have
already made their way into schools,
IT-mediated learning will increas-
ingly become the enabler for height-
ened learner curiosity and enhanced
independent learning.

3.1.3 Pillar 3: Assessment

There is universal recognition of the
potential for classroom assessment
to influence learning and to allow
teachers to evaluate whether learn-
ing has (or has not) taken place.
The student’s level of knowledge,
skill or achievement can thus be
soundly gauged for relevant and in-
time remediation, where and when
necessary.

High stake testing and examinations
that characterise the system at pres-
ent create undue stress on learners.
A wide range of alternative modes

of assessments will henceforth be at
the core of teaching and learning.

To reduce over-emphasis on exami-
nations, a system of continuous
assessment for formative purposes
and school-based assessment (SBA)
to complement end-of-year assess-
ment will be introduced.

A modular approach to assessment
will also be introduced in the system
with a view to reducing examina-
tion pressure arising out of the tra-
ditional one-off form of assessment.

3.1.4 Pillar 4:
Continuous Professional
Development

Teachers are the most important
within-school factor that can directly
improve learner achievement. The
international evidence is clear that,
at the heart of “what works” in the
classroom is the effective teacher.
Qualifications matter but are not a
sufficient criterion of teacher effec-
tiveness as evidenced by the differ-
ences between teachers despite them
being well qualified.

Educators hence need to be prepared
to deliver the curriculum effectively.
They must be empowered to cope
with students’ learning demands,
step into the digital learning envi-
ronment with confidence, embed
21st century knowledge and skills
in their practice, adopt new assess-
ment strategies and respond to their
changing role and responsibilities as
society evolves. Such empowerment
comes by way of continuous train-
ing, support, provision of relevant
materials and positive learning envi-
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ronment for them to address both
the cognitive and affective needs of
learners.

Evidence also shows that high-
performing school systems use a
panoply of measures to strengthen
the pedagogical capabilities of teach-
ers, including through collaborative
practices among teachers within and

across schools, the development of a
community of practice, mentoring,
and the like.

Major steps will be taken to improve
the quality of teaching by strength-
ening the professional development
of teachers. The aim is to foster a
culture of learning among teachers
as a professional ethic.

Inspiring every child



3.1.5 Pillar 5:
The Learning Environment

The learning environment is a key
component to support the reform
initiative. Physical infrastructure is
crucial, but the learning environment
goes beyond the bricks and mortar.
The presence in schools of new tech-
nologies that support innovative ped-
agogies and actively engage students
in their learning has become undis-
putable. These technologies redefine
classroom boundaries and connect
students globally through interactive
learning platforms.

In addition, the learning environment
must support the emotional, social
and physical well-being of learners.

Such an environment is at once an
enabler and a motivator for teachers
and learners to engage in pedagogical
flexibility and collaborative learning
respectively, with a suitable backup in
terms of resources, including e-learn-
ing materials.

Further, in view of the natural demo-
graphic change with its downward
trend, school population is also on the
decline. Currently, school population
has been officially capped at a maxi-
mum of 1,400 per secondary school.
This ceiling is called upon to be further
lowered to 1100 in the medium term.
Reduced class sizes will become the
norm, resulting in a positive impact
on learning environment and teach-
ing-learning transactions.

Inspiring every child 0




3.1.6 Pillar 6:
System Governance
and Accountability

The major underlying principle
behind the successful implementation
of the NYCBE-student learning—will
require a greater degree of account-
ability from the education system as
a whole.

This necessitates a clear definition of
roles and responsibilities of all stake-
holders at all levels, starting from
Ministry HQs and parastatals through
the Zone Directorates to the Schools.
But not only: every person in the
system has to be held accountable for
accomplishing her assigned task.

However, today’s reality demonstrates
that publicly-funded schools are not
directly accountable to their clients,
i.e., the students and their parents.

Hence, accountability for student
learning has to be increasingly made
to shift to schools — in short, closest to
the place where learning takes place.

This will have implications in terms
of clear policy goals at different levels:

The introduction of the nine year
continuous basic education will
lay a strong foundation for all fur-
ther learning. This will be a sys-
temic reform that will cater for the
diverse interests and learning needs
of all children and help prepare and
empower students for the changing
economic landscape..

Technical and Vocational Education
& Training (TVET) has an important

(1) Effectiveness in educational deliv-
ery is best ensured through a
greater degree of autonomy to
schools. With more responsibility
for academic outcomes, schools will
consequently have more manage-
ment discretion to introduce new
methods of teaching and learning,
sometimes collaboratively with
other schools in their Zones.

(i1) Wide scale institutional reform
and pedagogic change will equally
require a greater degree of devolu-
tion to the Zones.

(iii)) The institutionalization of an
inbuilt system of monitoring and
evaluation will have to become an
inescapable corollary to program-
matic and organizational reform.

Enforcing greater accountability at
the level of the different Units within
the education system becomes then
an imperative and a pre-requisite so
as to deliver on the 15-year horizon
drawn in the Government’s Vision
2030 and on the 2030 Global Goal on
Education universally adhered to by
the international community.

3.2 Technical and Vocational Education and Training

role in the reform process. Evidence
from most industrialized countries
has shown the extent to which TVET
has helped produce the skilled work-
force that underpins industry and
boosts economic growth. However,
in Mauritius, despite its proven rel-
evance to employment and the high
priority policy status, it fails to attract
talented students and is viewed as
playing second fiddle to General
Education..
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This trend has to be reversed.

Entry to TVET will hence be delayed
until after the end of basic education
(with the elimination of pre-vocational
education).

Again, vocational courses will be
run in training centres that will have
their infrastructure modernized and
equipped with state-of-the-art tech-
nology. This stream will be able to
hold its own and attract learners
to such vocational programmes on
their own merit. It will also open
the pathway for trainees to move on
to Polytechnic education.

In addition to addressing the
need for new infrastructure and
the elaboration of more relevant
curricula, its provision will be
expanded to allow greater numbers

of youth to take advantage of its
benefits. With technical education
being jointly delivered with general
education in secondary schools,
it will be an attractive educational
option providing a viable pathway
for the acquisition of skills and
competencies.

This will also lead to the expansion
and upgrading of TVET while closer
attention will be paid to restructur-
ing the connection between second-
ary and further education.

Learning pathways will thus be
established with articulation of
TVET with secondary and tertiary
education along with the introduc-
tion of Polytechnics. The goal is to
have TVET recognised as a presti-
gious mode of learning capable of
attracting quality trainees.

Inspiring every child 0




4.0 The Outcomes of the NYCBE Reform

The far-reaching impact of educa-
tion reforms can only be felt in the
medium to long term. Similarly, the
outcomes of the NYCBE are defined

tation will not be immediately mea-
surable. These will require a time
span of some 15 years to present a
realistic picture of the achievement

levels and standards learners will

here keeping in view that the results
have achieved.

that will emerge from its implemen-

The Outcomes defined in broad terms are the following:

# All learners leaving the pre-primary sector are ready for a sound
primary school experience.

# All children complete the NYCBE and have the foundational skills
and attitudes for upper secondary schooling.

® Universal Secondary education is achieved with all students
completing secondary education leading to relevant and effective
learning outcomes. Schools are successful in providing a fulsome
education for an enhanced all-round and holistic development and
all learners acquire the appropriate knowledge, skills and values.

# The system successfully attracts many of the best and highly quali-
fied graduates to the teaching profession.

¢ All schools are accountable for student learning as per clearly
defined criteria/ parameters

¢ All graduates emerging from the TVET stream are highly skilled
and ready for employment.

@ There is a two-fold increase in the percentage of the cohort that
pursues post-secondary education.
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DESIRED OUTCOMES STRATEGY INDICATOR
® paimry stverion Preadyor
=Sl ACHI oo giEs icat o pre-primary education ready for

@ Children with enriched preschool Primary School

experience and confidence for
future learning.

Basic Education (9 years) @ Early Support Programme All children
for early intervention achieve national

@ Well-rounded individuals standards of
@ Improved

@ Readiness for next stage of pedagogy
differentiated education
(general/technical/vocational)

@ Professionalisation
of the ECE sector

learning
@ Adapted interventions for

children with special needs
@ Holistic education

# Institutionalisation of new
assessments for meaningful
learning

@ Elimination of PreVocational
stream

€ Extended stream for low-
ability students

@ Increased autonomy to
Zone Directorates and

*Schools
Technical Education for greater relevance to learning out-
# Universalisation of secondary 2|st Century realities comes for all
education @ Sustaining holistic education 4 Highly
# Students with essential abilities & Academies for Excellence in skilled TVET
for progressing along their chosen Efcaeen graduates
career path ready for
@ Making TVET an attractive, labour
# Students developing as global opted-for pathway market

citizens

@ Polytechnic education
@ Revalorised and attractive ) )
TVET sector @ Regional scholarships

Well-rounded and responsible citizens,
equipped with the knowledge, skills and
right attitudes for further education and

future employment and driving Mauritius’
vision for national development
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NYCBE: Implementation Process
5.0 Implementing the NYCBE Reform

Y
g -

In keeping with the International 4 The first six years of basic educa-
Standard Classification of Education tion (Grades 4 1-6) will be taught in
(ISCED), basic education, which cor- primary schools.

responds to the first 9 years of formal

schooling, is made up of two levels. @ The last three years of basic educa-
Level 1 corresponds to the first six years tion (Grades 7-9) will be taught in
of primary schooling while the remain- secondary schools and correspond
ing three years (Level 2) correspond to lower secondary education.

to lower secondary education (where

teaching is more subject-focused, @ Grades 10-11 will be taught in sec-
requiring specialized teachers). ondary schools.

@ Grades 12-13 will be taught in
secondary schools.

4 Change in terminology:“Standards” will henceforth be replaced by “Grades”.
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5.1 The New Education Structure

To implement the Nine Year Schooling system, a new Education Structure has
been elaborated as per the following stages:

Early Childhood Care Basic Education -
and Education - duration duration 9 years
2 years (ages 3-4 years). (ages 5-14 years).
Post Basic Education/ Post-Secondary and
Upper Secondary - Higher Education:

e duration 4 years duration at least two
(ages 14-18 years). years (above |8 years).

The pictogram overleaf clarifies the framework further.

it/
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New Education Structure e 0 0 0 0 0 e

= NQF
@ Level 2

e

Upper Upper
Secondary Secondary

General
Education

General
Education

Upper
e Sccondary

Upper
Secondary

General
Education

General/Technical
Education

Lower Secondary
Education

Primary
Education

Vocational
Education
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l--------------------------->

Tertiary
Education
Institutions

— Tertiary
Education

Polytechnics

3 Diploma

TVET
Training Centres

Advanced
Diploma ooocooooee

> Training Centres

Diploma
Courses ---------------)

The NYCBE is premised on the neces-
sity to ensure a seamless progression
of learners across the levels. Thus, all
children entering primary will, after
six years of study, move on for three
years of Lower Secondary education
and hence complete the nine year
cycle of basic education.

From there onwards, new pathways
and opportunities will be open to
them: learners will opt to pursue
their secondary schooling in either
general or technical education. The
new system places a value-adding
dimension to technical education so
that its traditional image as a track
fit for the academically less able is
done away with.

A strong technical stream in sec-
ondary schools will encourage its
uptake by choice and not by default.
Pathways are also established that
will lead to post-secondary and
higher education.

Key
—

Pathway

Qualifications

---)

Labour Market
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5.2 The Curriculum Framework for Basic Education

A comprehensive and well-balanced
curriculum, spanning over 9 years of
schooling will be so designed as to

— ensure continuity in learning;
— make space for the holistic develop-

ment of learners through enhancing
their creative and expressive capac-

ities and shaping their personal and
social identity; and

— cater for those learners needing spe-
cial support.

— This new Curriculum will comprise
a mix of cognitive and non-cogni-
tive learning domains.

5.2.1 Core & Non-Core Learning Areas

Curriculum for Grades 1-9

€ At Grades 1-6, the curriculum will
henceforth comprise core and non-
core learning areas

® Core learning areas: English,
French, Math, Science, History
& Geography and  Asian
languages/ Arabic /Kreol
Morisien

® Non-core learning areas:
Physical Education, Civic and
Values Education, IT Skills,
Communication Skills and the
Arts including Music, Dance,
Painting, and Drama etc. Other
areas will be introduced as per
felt needs.
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® The Arts will be taught by
Resource  Persons/Specialist
teachers.

® A set of planned co-curricular
activities will be an integral part
of the curriculum.

To reflect the overall development
of learners, pupils will be assessed
in both core and non-core subjects/
learning areas.

@ The last three years of the basic
education cycle (Grades 7-9),
equivalent to the lower second-

ary education cycle, will expose
students to a wide spectrum of
learning experiences to prepare
them for:

® their holistic and integral devel-
opment;

@ the start of their adolescence on
a sound basis;

® a smooth transition to upper
secondary education; and

® definingtheappropriateorienta-
tion choices at upper secondary.
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5.2.2 Curriculum in the Extended

Greater flexibility in the curriculum
at Lower Secondary will make space
for accommodating students of dif-
ferent abilities, aptitudes and with
different learning paces.

Students with learning difficulties
will hence follow an extended four-

R \ o

5.2.3 Early Support Programme

One objective of the NYCBE reform is
to ensure mastery of those competen-
cies that will ease transition for all to
upper secondary education. For this
to happen, learning gaps have to be
detected as early as possible and reme-
dial measures taken as soon as learning
difficulties are identified. Failure to
intervene early leads to an accumula-
tion of learning deficits that becomes
very difficult and costly to compensate
for in later years.

Accordingly,

@ Pupils requiring remediation will

Four-Year Cycle

year cycle and in smaller class sizes,
thereby allowing them more time to
develop the essential competencies of
basic education.

The pre-vocational education stream
will no longer exist as all learners will
follow the same NYCBE curriculum.

receive special coaching during
school hours.

@ Support Teachers/paraprofession-
al educators will be recruited and
trained to assist the class teacher in
teaching pupils facing learning dif-
ficulties.

@ A remedial education plan will be
jointly developed by the Support
Teacher and the class teacher for
every pupil so as to guide appropri-
ate action, thus ensuring reintegra-
tion of the pupil in the mainstream.
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5.3 Continuous Professional Development
for Increased Learning Effectiveness

All Educators will have a specified
number of hours of professional
development that will sustain their
mastery of knowledge and enhance
their pedagogical skills for the effec-
tive delivery of the curriculum.

The following measures will be
implemented:

@ Pre-service training will be manda-
tory for all Educators.

@ On completion of their training,
new teachers will be properly
inducted and mentored by experi-
enced teachers to properly mould
their outlook towards teaching and
their future professional identity.

@ Teacher professional standards will
be elaborated in line with interna-
tional good practices in the domain
to guide the development of teach-
ers throughout their career.

@ Teachers’ professional competence
will be continually improved in
pedagogy, instructional skills,
classroom practices and adolescent
development.

@ Conditions will be created and
facilitation measures set up so as to
introduce and sustain a culture of
sharing through the establishment
of a community of good practice
within and across schools.

@ The teaching community will be
made proficient in the mastery
of digital tools so as to foster a
learner-centered and participatory
approach in teaching.

@ Teachers’ competence will be so
strengthened as to enable their
learners to take responsibility for
their own learning. Learners will
set targets for their learning and
work towards their attainment.

@ A Teachers’ Council will be set up
for improved professionalisation.

Continuous Professional Develop-
ment programmes will also focus on
the strengthening of the leadership
capacity of Heads of Schools such
that they can become more effective
instructional and transformational

leaders.
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6.0 The Assessment Framework

Doing away with some of the pres-
sure resulting from the current regime
of high stake assessment and exami-
nation underscores the necessity to
introduce alternate forms of assess-
ment, one of which is the School-
Based Assessment (SBA).

School-Based Assessment has
the potential of not only reducing
examination pressure but also help-
ing towards the development of
the whole-person. It thus allows for
assessment in some desirable learn-
ing areas that are not amenable to
traditional forms of assessments.

Continuous Assessment will be an
important component of assessment
throughout the system. It will act as
a diagnostic and formative tool for
teachers to enable them to cater for dif-
ferentiated learning needs of pupils.

The Learner Development Profile
(LDP), introduced for every child
as from pre-primary, will be carried
forward to Grade 1 onwards so as to
keep track of her learning trajectory
over the nine years of basic educa-
tion. All parents will have access to
this LDP to enable them to follow
their child’s progress.

6.1 National Assessments of Learning at Key Stages

National Assessments for and of
learning will take place at differ-
ent key stages in the system. These
will, among other things, provide
feedback to the various stakeholders
who are the individual learners them-
selves, teachers, schools, parents, the
wider education system, employers,
and to society at large.

National Assessments for and of
learning will take place at differ-
ent key stages in the system. These
will, among other things, provide
feedback to the various stakeholders
who are the individual learners them-
selves, teachers, schools, parents, the
wider education system, employers,
and to society at large.

6.1.1 Key Stage 1: Primary School
Readiness at beginning of
Grade 1

At this stage, it is crucial to determine
how successfully children make the
transition from their pre-school expe-

rience to the primary school set up.

Their readiness for primary schooling
will be gauged through the LDP.

Primary School Readiness has a direct
bearing on teaching and learning at
Grade 1, the foundation year which
is designed to level the playing field
through in-time remediation and
thus close potential learning gaps.

6.1.2 Key Stage 2: Diagnostic
Assessment at beginning of Grade 3

A Diagnostic Assessment, as an eval-
uation tool, will be administered at
the beginning of Grade 3 to identify
learning deficits of pupils after two
years of primary schooling.

Findings from the Diagnostic
Assessment will enable child-cen-
tered focused remedial work to be
undertaken and also allow progress
to be recorded.

<
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6.1.3 Key Stage 3: Assessment at
end of Grade 6: Primary School
Achievement Certificate

The current CPE examination will be
replaced by a new mode of assess-
ment, the

Primary School Achievement Certifi-
cate (PSAC) that will assess learners
holistically.

Assessment leading to the PSAC will
thus also comprise a School-Based
Assessment component.

The PSAC will equally take a modu-
lar approach to reduce undue stress
resulting from all assessments taken
solely at the end of Grade 6.

6.1.4 Key Stage 4: Assessment at
end of Grade 9: National Certificate
of Education

At the end of Grade 9, students take
a national assessment, the National
Certificate of Education (NCE).
This will serve for progression of
students to upper secondary and ori-
entation to either general or techni-
cal or vocational education. National
Assessments at Key Stages 3 & 4
will be set and marked by MES.

6.1.5 Key Stage 5: Assessment at
end of Grade 11

The first two years of upper second-
ary (Grades 10 & 11) lead to a School
Certificate (SC)/ O-Level qualifica-
tion pitched at level 3 on the NQF.
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Students will be awarded an SC/O-
level or an SC Technical or, again, a
National Vocational Qualification.

They will then have the option of
either

(i) moving on to HSC or
(ii) entering into training centres/Poly-
technics for technical diplomas, or

again,

(iii) entering the labour market

6.1.6 Key Stage 6: Assessment at end
of Grade 13

Students following the General Edu-
cation Stream will take an assessment
at the end of Grade 13 leading to
A-level/Higher School Certificate
or HSC Professional (Level 5 on the
NQF). These will allow for entry into

(i) Tertiary Education Institutions, or

(ii) Polytechnics, or, again,

(iii) The labour market

AL . '.--'
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7.0 Modalities for the Lead-up
to the Award of the Primary School
Achievement Certificate and

the National Certificate of Education

7.1 The Primary School Achievement 4 SBA will assess pupils in non-core
Certificate (PSAC) learning areas and will be intro-
duced in a phased manner.
Towards the end of primary edu-
cation, learners take the assessment 4 SBA will be competency-based and

leading to the award of the Primary in congruence with the standards

School Achievement Certificate of learning prescribed in the cur-

(PSACQ). riculum.

@ Assessment leading to the PSAC 4 SBA will undergo a modera-
will comprise a School-Based tion process by the Mauritius
Assessment component (SBA). Examinations Syndicate.
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7.1.1 Introducing a Modular Assessment leading to the PSAC will
Approach to Assessment comprise

The PSAC adopts amodular approach (i) two modular assessments in two

that helps to relieve some of the pres- core subjects taken at the end of
sure on learners and allows them to Grade 5 and at the end of Term 2
concentrate on a limited number of of Grade 6;

subjects assessed at a given time.
(ii) and end of Grade 6 assessments
in the remaining core subjects as
defined below:

Modular Assessment | The modular approach will be used to assess

- Science

- History & Geography.

These will be taken at the end of Grade 5 and at the end of

Term 2 of Grade 6. The assessments will be standardized
and, in due time, ICT-based.

They will be carried out by the MES.

The results will be banked for the computation of final
results.

Assessment The assessment at the end of Grade 6 will focus on the

at the end of Grade 6 | following subjects only:
- English

- French
- Math

and, where applicable, an optional language

(an Asian language/ Arabic/ Kreol Morisien).
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7.1.2 The Grading System

Each core subject will be marked along a grade range of
1 to 6, with grading 1 being the highest (see table below).

The level of competence in non-core learning areas will be
described along a 3-point scale as follows:

@ Proficient
@ Intermediate
@ Basic

The Certificate will include the results of both core and
non-core learning areas.

The grade aggregate will be based initially on the 4 best
core subjects.

In keeping with the stated focus of this reform on the
whole person development, it is intended, in due time, to
give greater recognition to non-core learning areas.

Grading System of Core Subjects

Numerical Grade

1

75 and above

60 and above but below 75

50 and above but below 60

40 and above but below 50

30 and above but below 40

Less than 30
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7.2 The National Certificate of Education (NCE)

Technology - ICT

At the end of the basic education
cycle, students will sit for the National
Certificate of Education (NCE) assess-
ment. This national assessment at end
of Grade 9 will serve for the purpose
of promotion to and orientation in
Grade 10.

Placed under the overarching prin-
ciple of Education for Sustainable
Development, eight learning areas
have been defined in the National
Curriculum Framework for Grades 7
to 9, to wit, Languages, Mathematics,

Modern Studies

Accounting

Management &
Enterprise education

Health and Physical
Education

Scientific and Environmental Educa-
tion, The Arts, Health and Physical
Education, Commercial Studies
(Accounting, Management and Enter-
prise Education), Technology/ICT
and Social / Modern Studies.

Components of Life Skills, Intercul-
tural Education, Citizenship Educa-
tion, Sexuality Education and Values
Education will cut across these eight
learning areas while ICT will be
integrated across the curriculum as
depicted in Figure 2.

Languages

Mathematics

Scientific and
Environmental
Education

Figure 2 : Learning Areas for the Lower Secondary Curriculum

élnspiring every child



7.2.1 Learning Areas / Subjects to be assessed

Students will be assessed on a determined number of (i) core and (ii) non-
core subjects. The assessment of core subjects will be conducted in the written
mode while assessment of the non-core subjects will be school-based.

The list of core and non-core subjects is shown in the table below:

Core Subjects Non-Core Subjects

ENGLISH

PERFORMING ARTS

FRENCH PHYSICAL EDUCATION
OPTIONAL:

ASIAN LANGUAGE/ ARABIC/
KREOL MORISIEN

LIFE SKILLS AND VALUES

r- LANGUAGES -

MATHEMATICS

SCIENCE
TECHNOLOGY
COMMERCIAL STUDIES
SOCIAL/MODERN STUDIES

VISUAL ARTS

7.2.2 The Grading System

The grading system for the National Certificate of Education will be as follows:

Numerical Grade Marks

| 85 and above
75 and above but below 85
65 and above but below 75

55 and above but below 65

45 and above but below 55

35 and above but below 45
Below 35

N o8 O AW DN
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8.0 Progression of Students across the System

8.1 Entry in Secondary Schools

The last three years of basic educa- Transition to Grade 7 will be done
tion - Grades 7 to 9 - will be taughtin on a regional basis in the 4 existing
secondary schools. Education Zones.

8.2 Criteria for Admission to Regional Secondary Schools

Transition to Grade 7 will be based on the following criteria:

@ Parental choice;
@ Grade aggregate at the Primary School Achievement Certificate; and

# Proximity of residence to the secondary school.

8.3 Academies

One of the fundamental aspects of Academies will therefore

the NYCBE reform is the regional-

ization of the admission process to (i) enroll students as from Grade 10;
secondary schools. and

Twelve (12) of the existing second- (ii) admit students on a national
ary schools, most of which current- basis.

ly admit students in Form I on a

national basis, will be converted into

Academies.
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8.4 Extended Stream

@ After Grade6, studentswhowould
not have reached the required
standard, will still move on to a
Regional Secondary school.

@ These students will enter into an
extended four-year stream where
they will follow the same curricu-
lum as those in the regular three-
year Lower Secondary cycle.

8.5 Vocational Training Centres

The provision of nine years of basic
education ensures that those opting
to enrol on vocational training pro-
grammes have an advanced level of
literacy and numeracy as against the
case for the current enrollees in the
pre-vocational stream. This guaran-
tees the strong likelihood for them
to later embark on more rewarding
further and higher level courses in
technical and vocational education
and training.

@ Provision will be made for a
special class in every Regional
Secondary school for the extend-
ed cycle.

@ Such a class will have a reduced
class size for facilitation of learn-
ing.

The TVET sector is called upon,
therefore, to be revamped with trans-
formations operating at three levels:

@ Infrastructure with state-of-the-
art technological equipment.

@ Programmes reviewed for increa-
sed relevance to existing and new
emerging sectors.

@ Capacity building at all levels.



Regional Secondary schools running
Grades 7 to 9 classes will also offer
secondary education up to Grade 13.
Students would therefore be able to
continue their studies from Grade 10
through to

Grade 13 in the same school where
they would have been enrolled in
Grade 7.

9.1 Academies

Academies will be set up to act as
centres of excellence for post-basic
education. These will be called upon,
in due time and after a proven record,
to develop into specialist institutions
offering particular fields of study
relevant to the socio-economic devel-
opmental needs of the country.

@ Academies will run classes from
Grades 10 to 13.

€ Admission to Grade 10 will be on
a national basis, depending upon
student performance and apti-
tude at the National Certificate
of Education as well as student
preference.

9.0 Institutional Arrangements for Post-Basic Education
’

In addition, two new types of institu-
tions will now figure on the educa-
tional landscape for the provision of
post-basic education. They are

@ Academies; and

@ Polytechnics

@ Students from Regional Secondary
schools will also have the pos-
sibility, after SC/ GCE O level, to
seek admission to an Academy for
Grades 12 and 13.

@ Academies will be co-educational
institutions.

@ Academies will enjoy increased
autonomy and operate along new
management models.

The possibility will also exist for
some Private grant-aided secondary
schools to become Academies based
on their track record and specified
conditions.
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9.2 Polytechnics

Polytechnic education aims at pro-
viding work-ready and high qual-
ity diploma holders to accelerate
the development of Mauritius into
a knowledge-based, skills-driven
economy. Polytechnics as post-sec-
ondary institutions will thus pro-
vide the skills required at technical
and middle management level. They
will have programmatic flexibility
to cater for the changing needs of a
growing economy.

Polytechnics will target secondary
school leavers for programmes joint-
ly worked out with industry and
leading to the award of a diploma in
a career-oriented field.

Polytechnic education courses will be
delivered at diploma and advanced
diploma levels, i.e., Levels 6 and 7
respectively of the NQF.

Successful completion of the diploma
level programme will open up access
to higher education, but Polytechnics
will generally not be an alternative
route to University but rather an
alternative to university studies.

9.2.1 Pathways to Polytechnics

Students wishing to join the Technical
Education and Training pathway
will access the Polytechnics

@ after successful completion of
Grade 11 (in Regional Secondary
schools/ Academies)

@ after successful com pletion of
Grade 13 (in Regional Secondary
schools/ Academies)

@ after completion of vocational pro-
grammes in Vocational Training
Centres and after following a
Foundation Programme
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10.0 System Governance and Accountability

Implementing the NYCBE reform
will require a robust governance and
management framework for an effi-
cient and effective delivery of the
Education and Training mandate.

The current organisational system
does not fully lend itself to this objec-
tive. Consequently, there is an urgent
need for a reorganisation of the edu-
cation system and making sure that
it subscribes to the principles of good
governance for increased account-
ability at all levels.

The existing Institutional framework
is made up of

# the Ministry that establishes clear,
ambitious policy goals;

® the Educational Zones responsible
for the implementation and moni-
toring of the policies; and

® Schools that are the front-line poli-
cy implementers and learning cen-
tres.

‘Learning for All’ necessitates an
institutional reform and pedagogic
change with a greater degree of devo-
lution to the zones and the schools.
There has to be a move away from
a traditional top-down approach to
a bottom-up focus which delegates
responsibility to Schools and Zone
and expects accountability from both
for improved teaching and learning.

The Ministry then can focus on and
live up to its responsibility as a pol-
icy-maker.

Accordingly,

@ The role of Educational Zones
vis-a-vis the Ministry will be rede-
fined and theirleadership capacity
strengthened.

@ Greater autonomy will be granted
to schools to deliver on positive
and improved learning/ academic
outcomes with more management
discretion for curriculum delivery.

@ To ensure ground reality of stated
objectives, the role of the Primary
Inspectorate body will be reviewed
and a strong Quality Assurance
will have two clear and distinct
functions:

(i) Support schools for school
improvement and

(i1) Undertake external evaluation
of schools.

€ An external evaluation of Teacher
Education programmes run by the
MIE will be conducted to ensure
these are more firmly grounded in
the classroom reality.

® A Centre for Curriculum
Development and Research will be
set up to inform policy decisions
on curriculum and pedagogy.

On the other hand, teachers must
also engage their accountability to
improve the quality of learning in
the classroom. While routine sup-
port and guidance will continue to
be provided to teachers to improve
their pedagogical effectiveness, other
motivational components will also be
resorted to.

@ Some of the best qualified gradu-
ates will be attracted to the teach-
ing profession and provided with
proper pre-service training and
systematic opportunities for con-
tinuing professional development;

@ Schools will be encouraged to
identify training needs at their
level and facilitate school based
in-service training (SBIT);

élnspiring every child



@ The move will be towards having
an all-graduate teaching force;

@ A review of the existing career
structure will be undertaken and
new pathways created for pro-
motion as a form of incentivisa-
tion for teachers to stay longer in
the profession;

@ The new career pathways will be
based on meritocracy, excellence
and tangible deliverables; and

€ A Teachers’ Council will be
set up to advise, inter alia, on
policies regarding staff develop-
ment.

The bottom line in Education is
to ensure that learning is taking
place. The different Units in the
system have to be held account-
able for learning, the more so since
Mauritius is called upon to deliver
on the 15-year horizon and the 2030
Global Education Goal.

To strengthen the process, a
Monitoring and Evaluation Unit
will be set up at the Ministry for
reporting progress at all levels in
the education system. Among other
things, it will translate stated objec-
tives into performance indicators
and set targets, undertake regular
quality audits, compare results with
targets and report on progress.




11.0 Managing the Transition

The new assessment replacing the
CPE will be introduced as from 2017
onwards.

As a transitional measure, pupils of
Std V in 2016, will take

@ the modular assessment in Science
and History & Geography in
August 2017, followed by

@ assessments in English, French,
Math and optionally an Asian
Language/ Arabic/ Kreol Morisien
in October/November 2017

@ One non-core subject / learning
area (Communications Skills) in 2017

Pupils of Grade V in 2017 will take

@ the modular assessment in Science
and History & Geography (Module
1) in October/November 2017, fol-
lowed by

@ the modular assessment in Science
and History & Geography (Module
2) in July 2018, followed by

@ assessments in English, French,
Math and optionally an Asian
Language/ Arabic/ Kreol Morisien
in October/November 2018

@ Two non-core subjects/learning
areas (Communications Skills and
IT) in 2017 and 2018

As from January 2018, there will be
no intake of Grade 7 students in the
12 schools that will be converted into
Academies.
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11.1 Synoptic presentation of transitional arrangements

frget  Agsgemmen
Grade 5
Grade 5/ Continue
Standard V with current
in 2016 practice of Std V
examinations in
2016
Grade 5/ Take a modular
Standard V assessment
in 2017 (Module 1)
in Science
and History &
Geography
in October/
November 2017

SBA in two non-
core subjects/
learning areas

(Communications

Skills and IT Skills)

in 2017

As per current
practice for
remaining core
subjects

Assessment taken in Grade 6

1. Take a modular assessment
in Science and History &
Geography in end of August 2017

2. Sit for final assessment in Oct/
Nov 2017 in the remaining core
subjects
3. Take a non-core subject/

learning area (Communications
Skills) in 2017

1. Take a modular assessment
(Module 2) in Science and History
& Geography in July 2018

2. Sit for final assessment in Oct/
Nov 2018 in the remaining core
subjects/ learning areas

3. Take 2 non-core subjects/
learning areas (Communications
Skills and IT Skills) in 2018

Admission
to Grade 7

Pupils are
admitted
to Grade
7in 2018

Pupils are
admitted
to Grade
7in 2019
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11.2 Implementing the Transition

11.2.1 Administrative @ The Annual Programme for PSAC

Arrangements

@ The National Curriculum Frame-
work for the Nine Year Continuous
Basic Education and the National
Curriculum Framework for Gra-
des 1-6 have been approved by
Government in November 2015
and the NCF documents officially
launched in December 2015.

@ The Education (Amendment)
Regulations and Private Secon-
dary Schools (Amendment)
Regulations were promulgated
on 21 November 2015 to provide
for the organisation and conduct
of the PSAC assessment in 2017,
the mode of admission to Grade
7 in 2018 and related transition-
al arrangements and will come
into operation on 1 January 2017
[Government Notices No. 227 and
228 of 2015].

Assessment 2017 was elaborated
in consultation with MES and
gazetted in December 2015. The
Annual Programme provides for
rules and regulations for the orga-
nization and conduct of the PSAC
Assessment and details out the
Assessment Syllabuses for the
various subjects to be offered at
PSAC Assessment in 2017.

@ The above documents constitute the

2 years’ notice before the introduc-
tion of the new PSAC Assessment
in replacement of CPE in 2017.

€ Amendments have been brought

to the Education Act to provide for
the implementation of NYS and
related transitional arrangements.
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12.0 Strategic Framework for implementing NYCBE Reform

primary school
experience

Strategic Per.formance - .
Goal Indicator and Strategic Actions
target by 2030
All learners All children Review policies and legislation that guarantee the
leaving the meet primary provision of at least one year of compulsory quality pre-
pre-primary school readiness primary education
sector are ready |[requirements at Strengthen coordination among ministries responsible
for a sound start of Grade |. for nutrition, health, social protection and education and

stakeholders for integrated multi-sector ECD policies and
programmes

Professionalise the ECCE sub-sector by enhancing and
monitoring continuous professional development
Strengthen programmes for the early identification of
children with/at risk of disabilities and implement timely
interventions to minimize developmental delays and to
improve inclusion and learning outcomes

Improve school environment for schools to be ready
for children and capable of providing developmentally-
appropriate teaching-leaning opportunities

Review the National Curriculum Framework that will
ensure quality holistic early childhood development
Develop and implement an Early Years Assessment
Framework to measure learner's readiness for primary
school
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Performance

emerge from
the system as
well-rounded
individuals

Strategic Goal | Indicator and Strategic Actions
target by 2030
All children 1. All children Elaborate a National Curriculum Framework (NCF)
complete nine complete for Basic Education (Grades 1-9) that caters for
years of basic basic the holistic development of learners, ensuring
education education quality and relevance including knowledge, skills,
and achieve and are ready competencies, life skills®, national and cultural
relevant for upper values.
learning secondary/ Facilitate the translation of the NCF into a fit-for-
outcomes vocational purpose set of programmes commensurate with
education the needs of learners
Develop an adapted curriculum to cater for all
2. All children abilities including learners with learning difficulties
achieve and Special Needs and provide appropriate
national training for those in the sector (particularly for
standards of NGQOs)
learning Introduce an Early Support Programme for in-time
remediation
3. All children Strengthen the teaching of Science, Math and

English (SME)

Establish national standards of learning at critical
stages (end of Grade 6 and Grade 9)

Embed ICT-mediated learning across the system
and upgrade learning environment to support
effective pedagogy including technologically-
enabled pedagogy

Develop comprehensive alternative assessment
modes, including formative assessment and
school-based assessment, to assess pupils on a
range of skills beyond the cognitive domain to
ensure full-scale implementation of the curriculum
Develop the e-assessment mode for modular
assessment

Elaborate a Learner Development Profile to keep
track of a student’s learning trajectory over the
9-year period.
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Performance

Strategic Goal | Indicator and Strategic Actions
target by 2030
Universal All students Develop a broad-based curriculum for upper
secondary complete secondary education with increased relevance to
schooling secondary the 21¢ century needs and with a focus on Math and
is achieved education Science
(including leading to Establish and institutionalise assessment of
general relevant and learning outcomes at various stages to monitor
education/ effective learning learning achievement
vocational outcomes. Provide incentives to schools to ensure there
education) is an effective learning environment conducive
to retaining learners in school and completing
learning cycles
Establish positive linkages between schools and
businesses/ Industry
Set up a Regional Scholarship Scheme
Vibrant All graduates Rethink the role and the image of TVET
TVET sector emerging from Review the curriculum and learning environment
responsive the TVET stream of TVET institutions to ensure that TVET curricula
to national are highly skilled and training programmes are of high quality and
economic and ready for relevant to changing labour market demands
needs employment. along with highly-qualified TVET trainers

Set up a transparent and efficient quality assurance
system and strengthen national qualifications
systems

Provide an adequate supply of skills at the mid-
technician level for emerging economic growth
poles

Ensure the provision of further training and lifelong
learning opportunities for students not entering
tertiary sector

Encourage an increased private sector participation
in the provision of fit-for-purpose training
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Strategic
Goal

Performance
Indicator and
target by 2030

Strategic Actions

Learners are
taught by
qualified and
trained teachers
at all levels in the
education system

All teachers are
qualified and
trained

Move towards teacher excellence

Develop strategies to attract the best qualified and most
motivated candidates to teaching and create opportunities
for professional growth

Conduct periodic external and independent evaluation of
teacher education programmes

Provide all teachers with adequate technological skills to
manage ICT and social networks, to adopt ICT-mediated
learning

Build capacity of teachers in formative assessment and its
utilization for remediation and improvement of learning
outcomes
Develop and implement sound capacity building
programmes based on training needs and an effective
feedback system to support good teaching and teachers’
professional development

Strengthen school leadership capacity to improve teaching

and learning

Effective
education
leadership at
Ministry, Zone
Directorate and
school levels

Develop a programme for institutional reform for greater
accountability

Set standards for quality in teaching, school leadership and
school effectiveness

Set up a Centre for Curriculum Development and
Research to inform policy and pedagogical practice

Set up a Teachers' Council to advise, inter alia, on policies
regarding staff development

Institutionalise mechanisms for Monitoring and Evaluation,
reporting on progress of education reforms
Undertake quality audits of the Ministry
Devolve greater degree of autonomy to schools
(including for management models) and Educational Zones
Implement systematic monitoring of schools, self-evaluation
of schools and regular external evaluation of schools
Engage in international benchmarking of the education
system

Inspiring every child




o
L
ar
o
oy
-
O
Q
gp]

uoneneAs jo
W61 Y1 Ul 4ON By mainsy
uoneonpa Alepuodes

laddn 1o} 4N @Y1 s1en|eAg
uSyeuspun uonen|eAs

@onoeud wooisse ul s||js
Aimua)) |z jo uoneisbalul syl
9183|1284 O 3|NPOW UOIEINPS

layoea] 9|eds-||n} e JUNOIA|
s|o03 [eaibobepad sjendoidde

9y3 UO siayoea] Joj [enuew e
@onpo.d pue Bujules| desp
/Aimua) |z 104 ABobepad
Mau ey} esijenidasuo))
2[4

1spio-1aybly jo juswdojersp
ay3 Buipnjoul ‘spasu Ainjua)
5L Z 01 @2UeAd|a) pasealdul
1O} WIN|N21N2 [00Y2S
Kiepuodas sy} uspeoug

(€L —0L sepelg)

40 1yB1| 8yl Ul DN 8yl mainay Kiepuodas saddn o) 4DN uonesnpg

4DN uoneonpg oiseg ay} payiewyduaq Ajjeuoneusaiul Kiepuodag

JO UonEN|BAS [BUISIXS 12NPUOD) ue @1elogee pue ubissqg Jaddn 104 pue

sylomawiel ISEVNIETS) pouad uoneonpa diseq uonesnpy

wnnauInD 8AIID8Y}® pue 8dueA’|al Jeah-g 8y ssosoe sisules) Jo 6~ sepein diseg 4o}

MaU jo abneb o3 uonejuawae|dwi Juawdojanep |[eJan0 8y) 10} Joj wnnownd | juawdojanaqg

uoneioqe|3 WIN|N2LLIND JOJIUOIA| 4DN ue a1eiogee pue ubiseqg ejeloqe|3 wnnoLIn)
0€0¢ - 920¢ S¢0c¢ - Leoe 020¢ - 9102

suonoy n—
J16918438 S18llid

SSIJAIPY Ulep

ue[J uonejuawdw] (¢l

Inspiring every child



sioules| Jo Juswdojanap
213S1|OY SSOSSE 0} SJUSWINASUI
aoe|d u| Ind pue ubisag

win|naLIND
usppiy pue jybnei ays jo ued
se 8}1| |ooyds ul papunolb
Ajuwyy uonesnps a13sijoy areH
d3H dn sjeas

(d3H) ewweiboiy

uoljeonp3 213sl|oH a3enjeA]

siayoes] uoneonpy
D11SI|OH UleJ] pue 1INJoay
salllAloe

|0OY2S-S5040 OJUl (°* UoEINPT
|ed1shyd pue yiesH ‘suy 8y
'sanjep 'diysusziy)) soedse
uOo13ESNP3 13S1|0Y 9Y} d1B|SURI|
671.52PRISIOL DN Byl ul
Juauodwod uonesnpa d13sijoy
a3 uoiisod Ajjusuiwold

siaules)
jo uswdojanep
J1slIjoy o4 4183eD)

Bulules| uspnis
uo 1oedwi sy pue || 4o asn
8U3 JO uoljen|eAa 1oNpuoD)

S|O0YDs [|B Ul JUSLUUOIIAUD
pa|geus-A|jeubip e s1eai)
Kisnijsp peseq

-1 D1 ul Aousiye pasealoul 1o}
siayoesy Joj Buluiesy spinoid

saibojouyoa} |euoiedonpa dn-1es wa1shs ayy

waishs Buijooyos aAllBAOUUl pue mau Jo 1ybi| woousse|d ayl ulyum Bulules) ssosoe Buluies|

ay3 ssose ABojouydsy ay3 ul JuswuoliAus [elbip annoeIsUl pue pabebus ssow paileipaw
[e1Bip paqwis A4 e uayibuals pue uiejuie|p| 10y} spusiuod paznibip spiaoiy -1D| pequig
siaules)

JO spasu 3yl yim uolnesnpy
91eINSUBWIWIOD Kiepuodag
sswwesbouid jo | saddn Joj pue
18s asodind-io} uoijeonp3

winna1In2 jooyos paidepe WINNoLUND [euoieu -1} e 01Ul 4DN Jiseg 104
ue Juswnoop pue dojaasp 01 8y Juswe|dwi o1 |aA8| ay: jo uonesuesy| juawdojanag
sjooyos ||e jo Ayoeded pjing |[ooyds 1e wsiueydaw dn 18§ ay1 aiell|ioe4 wnnouIng
0€02 - 9202 §¢0¢ - L2oe 0z20¢ - 9102
suol
u_m@wﬂ.ﬂm St€|iid

SBIHARRY Ulely

Inspiring every child



splepuels
|[euoiieussiul Jsuiebe
fouapyoid JNS Jlewydusg e

saniARde JINS
uodn aacidw pue uieisng

Jaulea| Aiane J0J 11| [BAIAINS

e jo ued se ysi|Bug pue yiep
‘a2ua10g Jo abpamoun| Jo el
sayoeoidde

[ea1b6obepad mau se |jam se
ebenbue| ysi|bug pue yrep
‘92ua125 0} aunsodxe pasessoul
ybnouys sisyoeay [|3ysdn
si1suJes| JO ainsodxa pasessoul
o} sauo paseqg-| J| Buipnpul
'sswwelbold aaioelaiul

pue sajead dojsasQg

3NS)

ysibug pue
Yie ‘sousiog
jo Buiyoesy
ay1 uayjbuang

UOI1P1USII0A] 1O} S10}edNpPT
[euonedon-aid jo Bulures)
siayoes|

uoddng uies pue jnoay
Kiepuodss

19MO| Ul weang papuaix] Jesh
-IN0} 8Y1 10} WN|N21LND 1depyy

Arewnd spas| |eadsg uoijeanpg
Jamo| woyy se swweibouy pue sainoyip Kiepuodeg
uoddng Ape3 eonpouy Buiuies| [ seddn 1oy pue
swuwelboly CETHgali o} YiM siaules) uonesnp3
poddng Ajeg syl @jenjerg e Buluies| yum asoyl pue N3S Buipnpu oiseq 104
siaules| pajus|el pue payib waishs uoneonpa diseq ay1 YlIm siauled| Jo spaau ayl 1ins saniige |e| 3juswdojersq
1o} seibejens Juswa|dw| e | Ul UOIEINPT |BIPBWSY JOYDUY e | O] SJUSIUOD WN|NDLUND 1depy 1o} Je1eD wn|naLun)
0€0Z - 9202 S20¢ - L2oeg 020¢ - 9102
suonoy
s1Bsrens sie||id

SBIUAIDY Ul

Inspiring every child



Yiey pue Abojouyoa| ‘eduaidg
uo sswweibold uoneanpy
Jayoes] snooy Ajjeayads e
Buiyoesy ul
Ayjenb oy spiepuels 195 e
auoz
|euonesnp3 Yyoea ul suo ‘sanuad)
80Inosay sioyoea] dnisg e
@o130e4d JO SBIIUNWWOD
Us!|geISe pUE $}JOMIBU [00YS
-12JUl pUB BJUl IDONIISUOD) e
slayoes} Jo
Aousioyoid |eyBip eseaou| e
swa|goid [einolreyaq Yyum
sjuspnys Jo ssbusjjeyo ssaippe 03 -
$3Wo2IN0
Buiules| jo Juswanoidwi pue
UOIBIPSWSI JO} UCIIeZI|IIN SYI
pue JUSWSSasSe SAIRWIO) Ul -
sisAjeue spasu
Buiuiesy uo psseq ‘sisyoesy
jo sanjiqeded |eaibobepad

Buiyoes 8dueyuB O} (*""8Ul|-U0/a3R}-0} 1uswdojsrep

uoissejouid 0] se]epipued pajeAllow -908} — 9pow-paxiw ‘Bupjiomiau |euoissajouid
Buiyoeay ay; 01 seenpeib 1sow pue payljenb 1saq ay} ‘Buncjuaw ‘| |gs) swiope|d ybnouys Ayenb | juawdojensqg
Jo 940 dor1oemy e 10Bie O] ssibsjesis dojerag e adD jo Auisienip e @1eal) e | Joyoes) anosduwi| |euoissajoid

10£02Z - 9202

0Z0Z - 9102

Inspiring every child




seale mr__rcmw_ 183ylo Janod O}
SPOoW Juswssasse-a puaixy

spow

Juswssasse-o asi|euciinisy| e

JUBUISSASSE-9
jo dn Buijess |enpeiq
uodn paysequs sseyd bBunojiyd

Juaissasse
Je|npow 10} apow
lusLwussasse-a

ay} dojenaq

uonesnps 21isijoy 1o} Buiuies|
JO spiepuejs [euoljeu suyeg e

Juswansiyoe Buluies)
Buinoidwi soy s1961e1 195

6 SpeIo) pue

9 @pe.o) JO pud 8y} 18 82UIdS
pue yiely ‘ysibug ioj Buiuies)
JO splepueis [euoneu auysq

sabejs |eonud
1e Buiu.es)
jo spiepueis
|euoneu
Heless

sjooyos Aiepuodas |euoibal
10} swaydg sdiysie|oyds

Aydesboan) x AioisiH pue
82Ua10G 104 Aj|enIul JUSISSSSSE
4O 9pOoW Jejnpow 8anNPoIIu|
uonesnpa 213sijoy Jo

ued se sapualedwod Jo sjans|
[[edono aimded 0} Juawssasse
paseq-|ooyas 8anposiu|
Ajeanoadsal ¢ pue 9 sapeln)

J0 pus ay13e "IDN pue Dvsd

— S]UBUISSasSse mau adnpoliu|

wn|n21UNd 8y Jo
ucnejuswa|dw|
9|e2s-[|n}
Buunsua

@ouay ‘urewop
annubos ayy
puohaq s||is

jo aBuel e uo
s|idnd ssasse

0] JUBUSSISSE

|euoiBay e ajeloge|] e Buijooyos jo Jo sepowl
vgs ybnouyy sabejs Aay sy 18 JUSWBASIYDE anieulalje
uoleonpa o1sl|oy 104 seale Buiutes| abneb o1 yiomewei anisuaysidwon
Buluses| jo sbuel sy} aseadu| e juswssassy ue dojeasg dojansQ juswssassy
0€02 - 9202 S20¢ - Leoe 0202 - 9102
suoRYy
s1691e5 SJ€liid

SORIAIDY Ul

Inspiring every child



101085 |JA| Wwswdojersp
s||pjs peseg-Aiinba pue
paziusspow A||ny e ysijgeis3

siaules}

|euoissajoid / paiijenb oy
laued annoese Uue | JA| BN
uonen|enas jo 1ybi| ayi ul

aules Jo mainal pue pasuadsip
Buluiesy pue wNNoLIND 8y} Jo
UOIBN|BAS |BUISIXS 1ONPUOD)
waishs

13AL ®Y) jo Buppewydusq
|euoneussiul ul sbebug

wealg |eisuan) Aiepucdag

SU1 Ul SJUSPNIS 01 10308

13AL @Y1 Jo ssausAioeiIe oyl
a1owoid 01 skemyied ysijgeisy
juawdojerap

|[euoissajoid snonuiuod
ybnoiyr senusd Buluen jo
siaules} pue siepes| ||ysdn
sasuad Bujules |gpow dn jag
ABojouyoa) e-ay)

-jo-21E1S YUM sasjued Bujuies
dinbe pue juswuoliAus
Buiuies| sy1 edueyuy

1UBJUOD WINNDLIND 210D Ul S|[1S
Aujigedojdws jo uoneibaul

(1) pue spuewsp j1a3iew

inoge| Buibueys 01 soueas|al
onewwesboud sa1eaib (1) 4oy
Aisnpul jo juswanjonul Buiob
-UO YHM WN[N2LUND 8} MaIASY
sejenpelb |3AL jo Ajigedojdwa
Jo10216 10} sauisnpu|
/sessaulsng pue saijusd Buluren
usamiaq ssbexul| asopp Ysi|geisy

1341 319
sbewi ay; pue
3|01 sy uIYyIeyY

Buuiey) pue
|euonesnpg
|euoiiesop
pue |ediuydaj

s|ooyds |je Ul 4gT oYy uondy
apeib yoes Joj pue (2102
-uou pue a10d) 1algns yoea

Jsuses| yoes jo
ssaiboid moj|o}

0} (dd7) 81yoid
Juswdojerag

Aiepuooas wieyshs Buijooyos Aiewnd 104 sapualadwod Jo aliouadal Jauiea e
lamo| 01 47 puaixg ayl ul 41 peqwe AjIn4 paiepijea-Ainp e 9onpoid ajeloqe|q juswissassy
0€02 - 9202 S202 - Lzoz 0202 - 9102
suoidy sieqid
o16ajens o

SORIARDY Ule

Inspiring every child



uoibai ay3 ul uiod
2oULIBjal B U0IBS |JA|
J0 Bupjew spiemol JIOAN e

sy4omawely suonedyijenb
|euoibai/jeuoneusaiul
jsutebe suonesyijenp
|euonen |JAL Jewyouag

Spjel mau epnpoul
01 jJomawel Buiuiea Jouy
jo uoniubooey ayy epesbdn

juawdojensp uoinedljijenb
1o} Korjod mau jusws|dw|
somaulel eoueinssy Alljenp
e juswe|du pue ajeioqge|3

swia1sAs
suonesyijenb
|euoneu
usyibuans pue
wa1shs aoueInsse
Aijenb jusidiye
pue jusiedsueny
e dnjsg

1ospuiw Buiuien
Buo|ayl| B SSI[BUOHNIISU| e

sswweiboid

Buiuien jo uonepeibdn senbal
yBnouyy 92104 Inoge| Y3 JO
ebpae esnnnadwod ay; uieisng
uonednp3 oluydsijog

Jo uoisuedxs ay} 10}

UMOP MO|s S||1%fs Juanaid

01 ABajens s||jS [euonepN
ay1 Aj|esipouad mainey
Buiuresy esodind-104-1 jo
uoisiroid ayy ul uonedidijied
101085 a1eAld pasealoul ue 1o}
suoipuod Buijgeus s1e81)
uoneINP9

Aieniel 03 aAljeuss)je Ue

se adeospue| Buluiesy ayy
o1 uonesnp3 duydelf|od
8z||PUOIINIISUI pUE Paqui]

0€0Z - 9202

juswissssse spasu e axelUapuUn

S20Z - L2oz

sajod yimoub
2IWOU0D9
Buibiawsa 10}
[9A8] ueIuUYd9]
-piw 8yl 1e
s||)s o A|ddns

@ienbape
ue apinoig

Buiuies) pue
|euoizeonpg
|euoizedop
pue jesiuyday

Inspiring every child



|eucijelado
A||ny we1sAg uonewou|
wawabeuel [ooyds e axe

S|00Y9s JO uonen|eAs
[eusaixe Jejnbal 1onpuo)

sswwelboid
uoijusalaiul U_O COﬁ.mJ_m_:w
1edwi sejnBai axepapun

sessao0id uonen|ens

-J|9s J18Y] 81€11|1DB} PUE S|OOYDS JO
Buuojuow onewalshs Juswa|dw)
‘uonoadsul jooyas sjoym (11)
pue !seibaies Juswanoidul
|ooyas Burioddns (1) 110}

dIvo jo Auoedes usyiBuang
swiojal uonesnpa Jo ssaiboid
uo Bunuodai 10} Jlun uonen|eay
R Buliojuoly e dn jeg

uoilenjeAy
pue Bulojuon
10} swisiueyoatd

asi|euonniisu|

aoioeud
|eaiBobepad pue Aoijod wiopul

sswwelibouid

uoleaNpPa Jayoes) Jo
uonen|eAs Juspuadspul pue
[eusaixs dlpolad 1Pnpuo)
Youseasay |eoibobepay

o} anus) e dn1eg
Juawanoidull

|[ooyas 01 Buiuienad jeyy
Buipnjoul uoiiejnwuoj Aoijod 01
91NQIUOD 0} S9UOZ UoIedNPT

A1jigejunoooe

01 Yyoieasay pue Juswdojansg Joj wuopeld e s1esu) 1910216
wn|n2LINY) 1oy a3ua)) e dn 195 suoloe Aoljod jo Joj wiojas | Ayjigeunoddy
suonnysul 1oedull 8yl UO pue UOIEINULIO} [euonNinsul 1o} pue
s|ooyos jo uondeoiad [e12n8s s} pue AlsiUl 8yl Ao1jod uoneonpas uo Apog awwelboid @dueUIaA0D)
Aunwwody oignd srcidw| e jo supne Ajjenb ayeuepun Kiosinpy |euonep e dn jag e dojareq wajshs
0€0¢ - 920¢ §¢0c - Leoe 020z - 9102
suonRy >
o16ejens s4elild

SBIIAIDY UleA

Inspiring every child



s9|2Ao Buluies)| jo uones|dwod
[N§SS8I2NS 10} S|O0YIS Ul
$I8UJE3| UlR13J O] SIUBLIUOIIAUS
Buiuies| andaye sjeaid 0}
$|00Y2S 0} SBAIUSBDUI BPIACIY

s||1ys Juswabeuew sispes)
|ooyds usyiBuans 03 sjnpow
Buiuresy mau dojanep pue ubiseg
SSBUBAIDBYS

jooyos Jerealb oy

diysiepea 1o} spiepuels 19§

Koeden
diysiepea
[o0Y2S
uayibuang

suonn1sul 1sieads

01Ul S8IWBPEdY Wiojsuel|
5|00YoS O speaH

pue siayoea] 10} wisiueydaw
snuoq @ouewioped

© 95I|PUONNIIISU|

SalWapedy Jo |9POoA
9DUBUIBAOD) 31 8SIeUOIINIASU|
s|jooyos Buowe Buiules)
1o} Aj|Igeunoooe pue jespulw
pajusLIo-s}nsal e ||asu|

selwapedy

jo “_.CmEmmmCmE 10 |9pOIA
S2UBUISAOL) B 91R|NWIOH
sawodIN0

|nysseoons Bunessuowsp

pue psidope sainseaw
3AI1BAOUUI IO} S|O0YDS O
syuelb Joj swayds e dojareq
slayoes}

pue s19pes| |O0YDSs SAIRACUUI
10} WSIuURYDSW pPIemal e 81eaud
pue jgpow |esieiddy |[ooys
juswas|dwi pue dojanag
Juswabeuep

BUO7 Ul SSBUBAIDDYS

110216 Joy Juswnd0Q
sauljepInb a1e|nwiio

Buiules)

pue Buiyoeaey 1o} Aljiqisuodsal
8IOW BWnNSsse Sauo7 uoleonpy

0£0Z - 9202

$20Z - 1202

020z - 9102

sauoyz
|euonesnpy
pue sjooyds
o1 Awouoine
jo saibep

Ja1eaib anjoneg

Ajiqejunodoy
pue
82UBUIaA0D)
walshg

Inspiring every child



epusbe wiojal sy} 01
SI9P|OYa3elS JO JUSWIWWIOD

saduaipne Jo
Ausionip e o} ul-Ang aandsye
ue JO} S|00} UOolEDIUNWILIOD

Uriojal FEOAN 42
uonejuswas|dul
anDaye

1o} ABarensg
SUOIIEDIUNWIWOD)
e Juawa|dwi

8U} uleIsNs pue 82JOjuIRY e | BWIN-Ul pue djeudoidde esine( pue dojaas(] | suonedIUNWIWOD)
waeishs
uonedINPs 8yl Jo
salunod Bujwiopad SJUBLUSSasSe Juapnls Bunpewyouag
158q yum A|geinoney syuswanosdwil |euoileUIBIUL Ul S|OOYDS JO |eucieussiul

asedwod sniune e

Buiuies) 1oy sbuipuly asn

uonedionued Joj Aem syl aney

u1 sbebug

sawodino Buiules|

JO uoleN|BAS BAI1D8YS By}

ul se ||am se Buuojusw pue
saibobepad |anou jo asn
Y3 ul ‘wn|na1LND |jooyds e
Buuenijep pue Buneiogeje ul
asipadxas dojensp siayoes|

buiyoea)

ur Ajijenb oy spiepuesls 185
sallAIDe

juswdojansp |euoisssjold
Joj pue 193 01 ALUNWWOoD
Buiuies| jeuoissajoid ayy 10}
aoe|d e se 'asuoz uonesnpj
yoee ul auoe ‘sanua)
221nosay J1ayoes] dnieg
uonezijeuolssajoid

Jayoea) Buipiebai sadijod
uo 'elje Ja1ul ‘ssiape 01
[DunoD) sieydes) e dn e
ymoub |euoissajoid

Jo} saniunpoddo Jajealb uoy
(sieyoes] uonesnpd 213sljoH
pue uoddng Buipnpoul)
slsyoea) Joj syied Jsaied
mau ade|d ul ind pue ubisaq

CRIEIERNE]
Jayoea)
SPIEMO} BAOIA]

fgejunoooy
pue
ERIVITEETNCT )
waisAg

0€0¢ - 9202

S20¢ - Leoe

0202 - 9102

‘SOIIAIY ulely

suoipy
siB6ajens

sde||id

Inspiring every child



Inspiring every child



Ministry of Education and Human Resources, Tertiary Education and Scientific Research

August 2016

Designed and Printed by Open University of Mauritius, 2016



